BAHBIFESMES FEOED C7
20244108128 (1) 12:55-14:40

BRDI4—F I\ Y- )TI3—IBTHXELE 21—

A Short Literature Review of Teacher Feedback Literacy

-]
A TR EE B2 EH &R DNEIR B2
R KA SR A AR 2T gE R
N1yt ER SR *2

AR AYESRE 58—

e

\




X

1. [FLHIC
11, T4—FN\vIICEATHARE=R
1.2. T4—kN\v - T35 —~MDiEH

2. XELEaL—DBMERE

3. BADIA—FN\VY- )T —ICETHHREIR
3.1. MR EADIEE
3.2. HEREICEIHTI )%/
3.3. EMMRHAE-REREZELI-ZMR

4. FLOHLESERDFRE




1. IFLHIC




11. T4—R/\Y DI TAHEES

« FEFMELTDI—FN\YIDEEM
« J4—kN\VY (FB)IE, FEENESORYMAZHEZT S
csoMTZEREL, FEDEZR LCEA-HDEZLFER
* FBIZEWAB IR ZE I H1EEHBE (e, Wisniewski et al. 2020)
c BEDHZERIT IERLGTER UaEARHE - 2IEXEL 42— 2021)

« I4—FI\VIEERTHLETDERE (o THtEASHPENKIEER021)
c FEEMRA EBETITONSEULEFBN T+ THENZEAND T E
cHEHRR BEERICEBLWVTZEENDFBIIEFICEEREZRLS



1.2. T4—F/I\v D )T5—~DE

¢« D4—F 1\ ) T35 —&IF
s TEFEHE DEFEEHEE DWEE (Nash and Winstone 2017) HVi5
FEEMNFB7OERIZEBIICEAEL, ZOMEREZSHH=HD
BMSELTIA— RN\ T UT53o—NFEB NS
c FEEBEDFB)TIV—EHREDFB) TV —ITKAlSNS
(Nieminen and Carless 2023)

—_—

[ﬁ%‘%@FB')%?&—O)E%(CarIeSS and Boud 2018) ]

FEEEREL, BEORYMEACFESEZR LSEH1=HIC
EHmEFIAT ORICHLELER, B8h, [E

— —

[%&EODFBUT7“/—0)E% (Carless and Winstone 2023 % #)H1%2020) ]

FEEN I —F/\vIZFERY ANSE (uptake) FRIEEIZL,
FEEDIA—F I\ T3 —DHREFRT LI,
T4—R\w - TORRETHAUTH=H0OME, EFE, [E
X WFNEHBEARERITEFIZH (2023)[2L5

|
YRR\ IS, Cr B I

—



1.2. T4—k\v 0 )T5—|Z T HEITHE

- BERHAIRTIEFEEEOFBT5o—hEEEEDHS

c ERHBEDOXARTDE B ELZE 2021, KFt- 8548 2023)
c FEREDFBYTTU—IZET AMAEENRL E 12— Gk IEH 2023)

- FEEDFBYTS—IZBAY $EE - ZAIHIR DM

 SATFA T RETOETL AR REBE T L=

(BrTERIZE AN 2023; #25H(FH 2024a)

* FBICBH 9 & - A— LT LA LREZHZFRLKEN

(EHIEA 2024)

i

« FEEBDOFB)TIU—ITEIDBIE REBRF GEZZH 2024)

L !

AFERSTREBRDFBY TS —DF

REFERIE

o EfEF 1755 Assessment & Evaluation in Higher Education] Tl
"Teacher Feedback Literacy” ZT—< &¢I HFEENEENS

(e.g., Pitt and Winstone 2023)



2. XHEALEaA—DBRIEEE




2. XFALE2—D BHIETE

BEDI4—F N\ -)T53—RRICEHT SRR
- BREIRNIZEITHLEL—TIX, FEEDFBUTIo—DaE s
MEENR MBS M ZIN TV GEBIEA 2023)
s BEDFBYTZU—IE, EELGMEDEEFHLRY LIF5N 5D,
FFHZEARETICIEE > TUVEL GRG X A 2023; 2 [FE A 2024)

\ 4

[BEDT4—FN\Y - )TI3o—LRBREDKIGBEMN 1%
)Y —F - HITXFaVETHF5T147-LE2A—
c FELBHARDODLEL—ZBLT, HRBRZHSNZTS
* Teacher Feedback LiteracyMF—T) —F DX =R - HIEL,
AR ZORR-ICA-BEXIEICER AN SHAREZHILICLEL—
c ENDEEMRRZNL(TITEHIET, AMASODRHNEREZTRY




3. HZBDI«4—F/I\VY-)T5L—|C
B9 SR Elm




BEDITA—EN\D- )T —LEEDLIGEHEM

WEENRZ LT DEDIZEE
3.1. BRMNERIZLYMEHHEATIE

N

=[L7-

Ll

L, A DFMERE

I oCc

Zu

32. HEREICEDEMZHTI)—ZERLI-TAR

3.3. BERMRHFE

ESHIT: 0PN

=




1'I'

3.1. EFRMBRICIYBEREAZRELIMR

* Carless and Winstone (2023) @) 24 B4 & Bk 3¢ #7144 2020
c BB DFBToU—Z#-IZ#t&1EL1=L£ T,
HEELFEEDFBYTIU—NHEE/ERETILEIRIE

e “Teacher Feedback Literacy’ #fZ2 T, 5| B HN479H-Tx %2
(Google Scholar 2024/10/11 B m)

cH B DFBYTIU—MDER (AABRILHIEFH, 202312L3)

FEREN I —EN\YIFEY ANS & (uptake) ZHIEEIZL,
FEEDIA—EN\YI-)TI3L—DFREZTRT LI,
T4—R - TORRETHAL S B OMSE, B, SH
B (KA TS EECFBEMRNIER DR I DHEESHL




3.1. Carless and Winstone (2023) O ¥ & A IR E=

BREDFBYTIF—DEHER
BRIEIZH ST HI3EREH-IZIRE
1. THA2®OHIE (Design dimension)
Y ANDBT=ODTH A2 (Designing for uptake)
2. BHZRTMEDEITE (Relational dimension)
—BARMENDKELY (Relational sensitivities)
3. IHZEI7TAIE (Pragmatic dimension)
—>ZEMDEE (Managing practicalities)

FEADFBYTIV—DBAER

Carless and Boud(2018) TIRIESN - S NAER TR LN GETELE
* Appreciate feedback (|H:Appreciating feedback)
* Refine evaluative judgments (|B:Making judgments)
* Take action in response to feedback (IB:Taking action)

* Work with emotions productively (IH:Managing affect)



3.1. THA2OEIME : Carless and Winstone (2023)

Y ANBT=8D T 1> (Designing for uptake)
H BB I —R/\vY - TOLRERETAEHET
TEAAVNRIEZTHYAU95HE

Carless and Winstone (2023) [Z kA B A7 5% A

D H)FATLETERAVIDRENEFZR AT HET, FHEEN
TJ4—RN\VOHEERTEHIEERMYAND LR ET S

@ E7EHECHBEFAOIFMEENFTEEZBLT, FEENEHD
YA DOMEFEORYMAICDOWTHIREZETELLSICHR—rT 5

@ FAL)—EHAZ D RAPKEWLE T — /NI ERASIET,
SEETERINBAIEZHIEIZLEY, BEEDIT—F/\vIN
EBEIETEEFEENERYANONGNELSEIEZEIT-YUT S

@ T4—FRN\YIIZE5L, J4—kN\VOERY ANDEERET S
=012, BEIZISLTTV/0o—%E AT S



3.1. THALOA@EMLHT=ERNDEELH

- E7Fli ERBERNZRAESHOERLTERAV DA
- E7EFHE : thEET — VMY AN-EFLE 21— (A 2020)
c E7MNoDFBEEHHICRET HD TGS, LYET)IC
BCFHli I 2= DEHEIR/|MET A LEFEITRT

- BBEHFIZEFRAL-FHEEE (58 -AA 2023)
L=V DETHKEIZHBIPGTEFZXNRIC
FEMNFMT S FBZTHRICER LT EEEDERZRT

s CNOEENZKBFED/INTA—IVAANDER (EH 2023)
c INLEHTHEHYIZBEF M TESLOIZHI-FHEIT,
WEDRMDHAHLIR—IEIFENEIET D EMNTE,
HEFTEEaANAFEIZRLELT:



3.1. BARTMEDEIE : Carless and Winstone (2023)

EM{RMEAND TELY (Relational sensitivities)

BENFEEED T —F/N\VIIZE 5332 =7 —23Y
CREFREDAIEICHBURIEEZIL DL

Carless and Winstone (2023) [Z &5 B K757 BA

D F4—FEN\vODHEBEAERIZBWNT, LEODZEEY, HLADLITE,
S[EEYETRT

Q@ T4—FN\wo-TOvR%E, HEELEFEED/N—rF—2vTELT
I’Z5

B T4—K/N\wH O35 — a8 5B REDAIEE®RIET S
=OI2T70/00—%E AT 5



BZRIEDRIE LA T-ERDEEH

 FERERITOBEFRE EEIFH 2007)

c E7LEA— BB CTEHEE - HEHEE A, HEDHEAEHEIC
BAEHFADEMIAELGA>TLEIBELVMFDIRE IOREER

s COMBRNELLGNELSIC, EPLEL—DFHEEZBENT
BT RT LERF

- HBEFEEDERME NEIFA 2014)
C REOBEELE CEER IS EA LR85 ASERY AL
ZIZ, I EENFBI AEDEEXBEBRTFAETNOEIE

s ERENF-HATTY—DH:
NROTAT 2 AT4T - ROT4T (PNP) TDIT4—R /N7 ]
[EEETDIA—FR I\ EFENEHE LNV EDEIR ]




3.1. IHZE7Z A : Carless and Winstone (2023)

E[R D E I (Managing practicalities)

HENIT4—F/\VIDERFREMNCERY T SR TIHEML
BZELECAZXEHTHLE

Carless and Winstone (2023) [Z &5 B {& /)71 5% BH

D T4—kN\VIDELGHHEAERDRERZRET S

@ T4—FN\y Y- TOERIZETAEMEEICEOIERZEET S
@ BEEFE, DEME, AWEDIDHISTH /O —FEAT S

@ T4—FI\YII_EIHhNBBEDHEEEE, FEHIZEST
HIEEEDEDINTURELES



HEMZAIE LA T-E RO EEH

c INITA IV ARBICHITHEMDIK (K:BIFH 2019)

c FEEBEDAVETUV—DEMEEET /N DA —TUREEIX
HEDL ODEMMGERREBEICE DWWV =AM — %M

c SOOI ZH ], TERE M), TEITA RIS SHABERATR

¥

c FEEBENMER T AEICEE NI gE R E R E,
INDA—T U REERE)L—T )y ([Z4EA AT T X

cFANHERICESBECFHM-EEFMmTH, Y- EEEE
BERL, NI+ —I A MDEITAIREEZSH NS ATEEH

TEEBBDZMEELGE, HENMERDFEEZFLM-FBT HEMN
S CRE# LIRS TH, BRAFBTOREFHERLLESET BEHKS




¥I

. /Mg Carless and Winstone (2023) Dl S ie X

 Carless and Winstone (2023)
cHEDFB)Too—DSZ#T-IZIRIBLI-ERmEIEHE X

B EDFB) TS —% WA 530HE
1. THA4>2O|E (Design dimension)
2. Ba{&T$ D {8Im (Relational dimension)
3. IHZERY7{8IE (Pragmatic dimension)

‘FBIZB 5T/ —DFRICEATHER
Fo/OS—OERIE, BROFBERICETIEELER
LEESImEICHITHEMEEATE, TOEEMENIT-HONS




3. BEZFTEDHEEIM

3.1. EFRMBRICIYMETREAZIRELIME

32. ARREICEIZHMEHTIV—ZERLT-

v

3%

33. BEEMHAE - REFREZELI-EMNE

=




3.2. HERAEICE DS HTI)—DER

* Boud and Dawson (2023) D&
« Carless and Winstone (2023) &, SEEEHIGET—RIZE DHELY
BMEREICEEOTWAELNSBRMEFIEH
RO EMRTHTT HFEMIEEREDIREZBEMELT,
FBICEH9 A EREMN L, AMEDHTI )4 KEHA#D

s T—R: A=A TDREHE~DENRE
« F—RRSITIZHEE DD REDHEL2ADHRDT—4
s FBIZBHT 24V RE 2a—J4—hRT IL—T DEFE LR
s BB EBRITIZEDOVT, BShTd)—ZEm



3.2. Boud and Dawson (2023) D#E=HT3)—45 Rk

cHEBDIT—FI\NV Y- T3 —DRENBHAZIRE
« IHVB-AY-ZHODILANIT, FH19ATI)—IZHEIND
* ﬁ%‘%ﬁ“@**%ﬂﬂ (e.g., Molloy et al. 2020) @gitlifii*gh‘fdﬂt\

|ZEa Y% HTIY —

O 74— KRy 7 I H BT 5

@ FIHAFEER Y V—2% FFREIERT S

@ HIEDT 4 — Ry 7 RNEERERESS D 2179

@ FHEOT 4 —KNRNy T VT T —%mEEES

® FHEOEZIEL, FEE OBE#ELZ1TH

® (HeSmECHT2) 74— K707 by vy —%2EHT 5
D 74— Ko7 atAzxikET 5

74— KXy 7 DR %hf:*%%%%%kﬁﬁﬂ:?ﬁﬁﬁfé

@74*‘1“/\/7@574 T G B AR D

W 74— KRy 7 BTG EHBEREEZT VA T 5
AV T7TY—) @ BREEZUHEI 74— RNy 70T atr AEREE L, ET 5
I—RAEVa— /b=y hD Q) T 4 — RN 7R AL RSO RN L E I BT 1 TRANI T S

At @ 74— KNy 7 LREFEE O ORIk 2 E BT 5

@ 74— KR 71277 uav—IiZ oté%?ﬁﬂjj%@tﬂ (IG5

O BRI EEOITE 2R T K D ICERET D

® ETRoMEELEXAATE 74— Ry 7O S a2 %&HHT5

7l RNV (BATIY—) @ FEFO=—XZFEL, TIUISLD
il 2 O OFREIC ® FEEFICHEY) R EHRE TR L CRT 5
BI92574—R\wrD%EE O HxRFEEO=—X%2XH+ 5

(HHBi: Boud and Dawson 2023, Table 1Z &I R REHIER)

~rual S (7ThTIY—)
701:,&\\?‘&@@;’1_}:%%




32. HEANDEBMRAEIOHMSORNELRTHE

* Carless (2023) DG T770—F
EEKFETeaching Feedback Award D EZHE6RIZXT S
ZIEILFéﬁ?ﬁEIi‘ﬁE’]/(J'Slt a—

s RIZEITH-HEDFBTIV—ICET 520D T ERHMH
(Carless and Winstone 2023; Boud and Dawson 2023) D E X%
O—RELTEAL, IR - BREMGO—T 420 0

e J4—K/\ O {KH| (Feedback Regimes) DERm M5, fLEH-
FRIBXARDF T, BR-EHENEDLIITFBYTIO—%
HELTLAINDAENREIND

-

CNoHEREL ERMARICEDDMESHAAREICRLT,
& - sthig - A D ARICIGC T, ATt EESESRTHEH




3. BEZFTEDHEEIM

3.1. EFRMBRICIYMETREAZIRELIME

32. HEMBICEDEMENTI)—ZERLI-HR

3.3. ERMAE REMFEZELCI-RANEHE




33. HELFEEDFBTIU—ICHATHEBERIMKAER

* Chen and Liu(2022)
e FBIZH T A E{EH (Shared Responsibility) D& X ITEDZ,
HEELFZEEHDOFBYTIU—DMEERM, BEDOF vy T &5
° EF' E@ﬁiEZOO% ti;ngﬁ B (EFL; English as a Foreign Language)*ﬂém
REHE208ZRFFICHE

BEDMYBAHZTE | 2EEDOFBYTFS5L—42S5ERMI2IER) B 0FEDRY A% 5 i
. E774—kR/\vO(ZHEBRIIZSINT S
k?ﬂi (Carless and Boud(2018) [CED=IE H {ERL) k?%& é

2004
HEDFBYTSU—ZR>EBERI#K(8IER)

1}]-“ %ﬂib\;ky)éuto)LL\%nbnﬁk?é
(Boud and Dawson (2023) [CED=IE B {ERK)

2044

B 7 D8 DY i &% 5T B & D E Y # # z 5T

FHEHBNDFB)TIU—ICIIHEEEDEDHEBE—-HEERT SR REMH
HEBBLYLFEIIHEDFB) T3 —F B EHA—RH#H T v T DHFEE
IBEGRIRHEICEDCKREELELTOREIENED (X, ERLGFAERY—ILIZES

2

5




A

33. Efn#E

SDHEDFB)TIV—DRERFE

e Wang et al.(2023)
« REEFLABEDTATAVT - THEAAVMFBYUTIV—RE
s HEDERBHESTRAZMRITHEEN 1B FEZTIEB/ER
s AFRMZEBLTARAFEE, F132IEENCGOIREFIRE
« D7 ERAVL-FBEESN, @QF7 AAUM-FBEE,
Q@A T4VY - FTRAAVN-FBOHE, @F AL
* Lee et al.(2023)
c L2 T4V T REITEDLSHEDFB TV —RE
c FEDL2SA T4V T HE2238~DFE, SEFIEE - 513415H
- DFB7OtERZHEHLSBECDAXILIZET 5585,
QFBBEKIZEAT S50 - EBARDERE, QFBIIxT 51

A ‘b"-‘b F
Ch Eufs’ >

i

O SR LOBEEERENRE, TS hEORELSCRE
IR~ D— L AR E R O £, KRB TORERS- FIANGHEESNS




4. FLHESBORERE




4.

FEHESRHRDODESE

Qlul

| wxEE |

BN TIHINBHE DB T — O E) m 22 1H
 Carless and Winstone (2023) [Z KA S H#HANDIREZFHIFEL T,
HERBICEDCHTI) -4/, REMAREZEC-EIIMTEICEKE

| I BRREAREORANSOERIES |

c FBYT 5 —%4 A LT HEINDFBEERM D HE
c FBToV—DXARTIZIHZEWWED D, FEZFDNEBIEFBER
HRFOETAEBEZFORLALIERIZ, EFOMEEREINEELE
c B DFB)To—ELVSBEIL, FNODFKRLEIRIZDOUINT,
THAOOAIE, BEFREOAIE, IREMNTAEOIA@EmMS
-G T ETHREHAENZD




FEHESRHRDODESE

4.

Qlul

2 BEBEBILEHTII—EROBANSOERLEY |
- BADXIRIZELEBEOBERE LBRE S A B E
BN EBARDOHEHBICEITHFE M- T—~/ N\ IIZEH S
BENERORBRRE, RECBRABIEAFRENS

* 5] : Carless (2023) DEEKFED LI, BENT-FBEEZITOHEIC
X9 AHEMEMNAREIN, FBEEDRILZ A HHBIKRTHIHFE

BNAENRET AR MEA-HhTI)—ZERATHICEELT
BADEABERME - HEADOXARICEHEU-EEER/MNKRDOLENS




FEHESRHRDODESE

4.

Qlul

33 REBREEL-RAFROBANSDERLEY |

» BRDFBYTFL—IZET 555 - JXHRAI T DGR DLE &
s B HFITIRKCGVEBE AR ESN-ERMEAERICINAT,
BHEDDEOXARIFIEL-RERFEMENFE
s MICELNE - XARB DEFIA RN S HFR

s REBHEDTAT14>7 (Wu et al. 2023)
o Bl & =7 B (Pitt and Carless 2022)

- BT EZEHEEE X4 Y7 (Bale and Pazio Rossiter 2023)
o IREEETOHFB!Y)T5,— (Heron et al. 2023) Z

HEDFBYTISU—MEIL, FEBDFBYTISU—EHEARTE
FP7 B RO SERT - BB R XARA TOERMNERT AT REME




4.

FEHESRHRDODESE

Qlul

(HEIHT BRENEROBANSOEEERYE |

- HBOFB)TI5—4EBHLMYBEADERFEETE
cHEBDFB) T3 —%55-ODEBMEITIRZIToNEI T
c FEEDFBYTIV—%E0H5=ODNEEITIVIENST FHE
e Carless and Boud (2018) Tl&, E 7 51 - B &Y 45 D 5TH A
EEFELTHRASINDS

* Little et al.(2024) T, FEEEDFBUTIV—Z5HLHEEMEL
ARRHGLE 2—TEBEBINBIZE-TLS

c HEDFBY TS —Z LWL TR L TEAN TR T IV EHE

HEWHE - LR IE, KREHEIZXT HFD, KERESADTILFDE
BERENHFEOMYMBATEEMIZERY LT TN ENEFEINS




Z &3k (1/5)

o PIEREAZE, BIHERZE, A)IEHRT(2023) 74T 4 o FTRETOET L AR RZEBIT A
FARE O E. B AREE T3S REis4E, 2023(4): 108-114

o HALLZSEHE (2021) 10 7 4 — KR 7 VT o —%HE/IFET 5 10-1 FHEICHT D7 1 —
R 7 )T I —HBIIEEFEa LT U —ZERT DA N2 TH 5 03? EFHE,
52(2): 151-155

« BALE, R., and PAIZO ROSSITER, M. (2023) The role of cultural and linguistic factors in
shaping feedback practices: The perspectives of international higher education teaching
staff. Journal of Further and Higher Education, 47(6): 810—821

« BOUD, D., and DAWSON, P. (2023) What feedback literate teachers do: An empirically-
derived competency framework. Assessment and Evaluation in Higher Education, 48(2):
1568-171

« CARLESS, D. (2023) Teacher feedback literacy, feedback regimes and iterative change:
Towards enhanced value in feedback processes. Higher Education Research and
Development, 42(8): 1890-1904

« CARLESS, D. and BOUD, D. (2018) The development of student feedback literacy:
Enabling uptake of feedback. Assessment and Evaluation in Higher Education, 43(8): 1315-
1325



S &3k (2/5)

« CARLESS, D., and WINSTONE, N. (2023) Teacher feedback literacy and its interplay with
student feedback literacy. Teaching in Higher Education, 28(1): 150-163

« CHEN, C., and LIU, A. J. (2022) Understanding partnerships in teacher and student
feedback literacy: Shared responsibility. Innovations in Education and Teaching
International, 61(1): 31-44

« DAWSON, P., YAN, Z., LIPNEVICH, A., TAI, J., BOUD, D. et al (2024) Measuring what
learners do in feedback: The feedback literacy behaviour scale. Assessment and Evaluation
in Higher Education, 49(3): 348-362

o RBRIFUEEZZ, KVE{—, INRERS (2007) A 72 ARHE O 72D OFHli Pz o A 7 L DBA%E & 7Hl : %
HER W) 2 Bl 235 A ISR E OEINTAE L D TBHEWEEZDIR) . AAREE LS50
2k 31(2): 125-134

« HERON, M., DONAGHUE, H., and BALLOO, K. (2023) Observational feedback literacy:
Designing post observation feedback for learning. Teaching in Higher Education, 1-14, DOI:
10.1080/13562517.2023.2191786

o HHEM (2020) HEY — 27 ZE0 ANT-ET L E 2 —I2 LA FA0H O M _E o) Rk
AF. RFPHEFREE, 42(1): 115-124

o AHWEEM (2023) H CFEHMIZE S BEM RN T 3 —~ L AREBE LR TEIEORR « 24+
ROFEMIEER 2 LD AT R 2 L C. (T RFERFRHE A ZERHE 5650



22 3k (3/5)

o 5 EWL, BRRER S, BFEEN (2024) HED T 4 — KXy 7 - VT T2 —% @ 5B IEEO
T L ZONR ORI, HAREE T2 2024F K 2 E KE(BF45R] k2 sl in SCEE,
355-356

o EHEW, HOEL (2023) N7 p—< AOMBER L V—T U v 7 ZHHS LT 5 FHERE O
FENE. BARBE LY S0GE, 47(1) 91-103

o AFEF], Sk (2023) 7 4 — RN 7 ERPOITFEOFEME T. IR TFHE, 54(3): 255-265
o /NEH R, EIRE A, FEBE, AR, TR T 1320 (2014) 2236/OSCEY o — Ry 7
F DRI IZ L 2 FAE~OEE. B AR T8 SR #ER AL, 141 47-54

« LEE, I, KARACA, M., and INAN, S. (2023) The development and validation of a scale on
L2 writing teacher feedback literacy. Assessing Writing, 57: 100743

« LITTLE, T., DAWSON, P, BOUD, D., and TAI, J. (2024) Can students’ feedback literacy be
improved? A scoping review of interventions. Assessment and Evaluation in Higher
Education, 49(1): 39-52

« MOLLOY, E., BOUD, D., and HENDERSON, M. (2020) Developing a learning-centred
framework for feedback literacy. Assessment and Evaluation in Higher Education, 45(4):
527-540

e



Z & 3k (4/5)

o RVRPERER, &2 L5 A, ) S20, )1, 22 TR (2019) /37 4 —~  ZAFHMIZ BT 5574
OB Catl - AHARRIE 2 S 2RO & D 570 RIA VT A UHEEmEE I 2 M & LT
SR S HE WL, 250 13-24

+ NASH, R. A., and WINSTONE, N. E. (2017) Responsibility-sharing in the giving and
receiving of assessment feedback. Frontiers in Psychology, 8: 1519

« NIEMINEN, J. H., and CARLESS, D. (2023) Feedback literacy: A critical review of an
emerging concept. Higher Education, 85: 1381-1400

« PITT, E., and CARLESS, D. (2022) Signature feedback practices in the creative arts:
Integrating feedback within the curriculum. Assessment and Evaluation in Higher
Education, 47(6): 817-829

« PITT, E., and WINSTONE, N. (2023) Enabling and valuing feedback literacies. Assessment
and Evaluation in Higher Education, 48(2): 149-157

MR KRR LT B IR (2021) FZONE R LA — b, F2555] 5

o VAR RFHEE - FETEE &2 — (2021) 2021 [EEFESFIRET 47— N OSHRERIZHOW
.ITL NEWS, No.53

o MRIGERS), JERE M, NE IS SE (2023) 7 4 — RNy 7 - U T T —( BT A AFSEENN). A ARZK
B L iress4E, 2023(3): 152-159

<

A



S &3k (5/5)

o VWEEPT KIBEBE, BB (2024) HEDO T — KXy 7 VT Z o—IZET M EOHE M. H
ARHE LFE2024F K T2 E RS 45RKE) i#HE S, 55-56

« KIHEMZE, A)ISHT, FEEMRZE (2024a) 7 4 — KRy 7 « UTF I —NI A4 T 4 v TR
IZBITDHET L AR S R T, HAEE LR 2024FE K 2E KE(GF 440 K 2)5#E
FMOULE, 547-548

o MIHEMZE, & M E&Wl, IS, WY miEAGK 132> (2024b) 28 F O ORI B3 2 B
ZEEN A & BB TR 72 R 5 O ML A ORESE I 61T 7= im. 0 AZE L2024 K2 H
KEEE44AI K2 B ER SCEE, 576

« WANG, Y., DERAKHSHAN, A., PAN, Z., and GHTASVAND, F. (2023) Chinese EFL

teachers’ writing assessment feedback literacy: A scale development and validation study.
Assessing Writing, 56: 100726

o P, BPIRAER, R L, NEPERAE R, M F (2024) HATEIR T 4 — RN - U T T
ATEIRE DB O Z. B ARZE LEF 266 = T Kim UL, 338

« WISNIEWSKI, B., ZIERER, K., and HATTIE, J. (2020) The power of feedback revisited: A
meta-analysis of educational feedback research. Frontiers in psychology, 10: 3087

« WU, P, YU, S., and LUO, Y. (2023) The development of teacher feedback literacy in situ:
EFL writing teachers’ endeavor to human-computer-AWE integral feedback innovation.
Assessing Writing, 57: 100739



	スライド 1: 教員のフィードバック・リテラシーに関する文献レビュー A Short Literature Review of Teacher Feedback Literacy
	スライド 2: 目次
	スライド 3: はじめに
	スライド 4: 1.1．フィードバックに関する研究背景
	スライド 5: 1.2．フィードバック・リテラシーへの着目
	スライド 6: 1.2．フィードバック・リテラシーに関する先行研究
	スライド 7: 文献レビューの目的と方法
	スライド 8: 2．文献レビューの目的と方法
	スライド 9: 教員のフィードバック・リテラシーに関する研究動向
	スライド 10: 3．当該分野の研究動向
	スライド 11: 3.1.　理論的考察により概念枠組みを提案した研究
	スライド 12: 3.1.　Carless and Winstone（2023）の概念枠組み提案
	スライド 13: 3.1.　デザインの側面：Carless and Winstone（2023）
	スライド 14: 3.1.　デザインの側面からみた国内の実践例
	スライド 15: 3.1.　関係性の側面：Carless and Winstone（2023）
	スライド 16: 3.1.　関係性の側面からみた国内の実践例
	スライド 17: 3.1.　現実的な側面：Carless and Winstone（2023）
	スライド 18: 3.1.　現実的な側面からみた国内の実践例
	スライド 19: 3.1.　小括： Carless and Winstone（2023）の概念提案
	スライド 20: 3．当該分野の研究動向
	スライド 21: 3.2.　教員調査に基づく概念カテゴリーの生成
	スライド 22: 3.2.　Boud and Dawson（2023）の概念カテゴリー生成
	スライド 23: 3.2.　教員への質的調査から概念の内実を示す研究
	スライド 24: 3．当該分野の研究動向
	スライド 25: 3.3.　教員と学習者のFBリテラシーに関する質問紙調査
	スライド 26: 3.3.　専門分野固有の教員のFBリテラシーの尺度開発
	スライド 27: まとめと今後の展望
	スライド 28: 4.　まとめと今後の展望
	スライド 29: 4.　まとめと今後の展望
	スライド 30: 4.　まとめと今後の展望
	スライド 31: 4.　まとめと今後の展望
	スライド 32: 参考文献（1/5）
	スライド 33: 参考文献（2/5）
	スライド 34: 参考文献（3/5）
	スライド 35: 参考文献（4/5）
	スライド 36: 参考文献（5/5）

